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PREFACE 


^HE privilege is given to me, as an elder, 
^ to pen a word of introduction to tlus 
little book, tke first wntten by a younger 
Brother, young in body venly, but not in 
Soul The teachings contained in it were 
given to him by his Master in prepanng 
him for Initiation, and were wntten down 
by him from memory — slowly and laboriously, 
for his English last year was far less fluent 
than it is now. The greater part is a re- 
production of the Master’s own words; that 
which IS not such a verbal reproduction is 
the Master’s thought clothed in His pupil’s 
words. Two omitted sentences were supphed 
by the Master. In two other cases an omit- 
ted word has been added Beyond this, it 
IS entirely Alcyone’s own, his first gift to 
the world. 
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May it help others as the spoken teaching 
helped him — such is the hope with which 
he gives it. But the teaching can only be 
fruitful if it IS Umdy as he has lived it 
since it fell from his Master^s lips. If the 
example be followed as well as the precept, 
then for the reader, as for the writer, shall 
the great Portal swing open, and his feet be 
set on the Path. 


Decemler 1910. 


Annie Besant 



TO 

THOSE WHO KNOCK 




From die unreal lead-,me to the Real 
From darkness lead m'' to Light 
From death lead me to Immortality. 




FOEEWOEB 



HESE are not my words; they are 
the words of the Master who 


taught me. Without Him I could hare 
done nothing; but through His help I 
have set my feet upon the Path. You 
also desire to enter the same Path, so 
the words which He spoke to me will 
help you also, if you will obey them. 
It is not enough to say that they are 
true and beautiful; a man who wishes 
to succeed must do exactly what is 
said. To look at food and say that it 
IS good will not sfittisfy a starving man; 
he must put forth his hand and eat. 
So to hear the Master’s words is not 
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enough j you must do what He says, 
attending to eyery word, taking every 
hint. If a hint is not taken, if a 
word is missed, it is lost for ever; for 
He does not speak twice. 



Four Qualifications there are for this 
pathway : 

Discrimination 
Desirelessness 
Good Conduct 
Love 

What the Master has said to me on 
each of these I shall try to teU you. 



AT THE FEET OF THE MASTER 

I 


^HE first of these Qualifications is 
VU Discrimination; and this is usually 
taken as the discrimination betvreen the 
real and the unreal which leads men 
to enter the Path. It is this, but it 
IS also much mor-e; and it is to bg 
practised, not only at the beginning of 
the Path, but at every step of it every 
day until the end. You enter the Path 
because you have learnt that pn it 
alone can be found those things which 
are worth gaming. Men who do not 
know work to gam wealth and power, 
but these are at most for one life only, 
and therefore unreal There are greater 
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tilings than these — things which are real 
and lasting; when you have once seen 
these, you desire those others no more. 

In all the world there are only two 
kinds of people — ^those who know, and 
those who do not know ; and this 
knowledge is the thing which matters. 
What religion a man holds, to what 
race he belongs — ^these things are not 
important ; the really important thing 
is this knowledge — the knowledge of 
God’s plan for men. For God has a 
plan, and that plan is evolution. When 
once a man has seen that and really 
knows it, he cannot help working for it 
and making himself one with it, because 
it is so glorious, so beautiful So, because 
he knows, he is on God’s side, standing 
for good and resisting evil, working 
for evolution and not for selfishness. 
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If lie is on God’s side he is one of 
us, and it does not matter in the least 
wJiether he calls himself a Hindu or 
a Buddhist, a Christian or a Muham- 
madan, whether he is an Indian or an 
Englishman, a Chinaman or a Eussian. 
Those who are on His side know why 
they are here and what they should 
do, and they are trying to do it; all 
the others do not yet know what they 
should do, and so they often act fool- 
ishly, and try to invent ways for them- 
selves which they think will be pleasant 
for themselves, not understanding that 
all are one, and that thereforer only 
what the One wills can ever be really 
pleasant for any one. They are follow- 
ing the unreal instead of the real. 
Until they learn to distinguish between 
these two, they have not ranged them- 
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selves on Grod’s side, and so tHs 
discrimination is tlie first step. 

But even when the choice is mad®, 
you must still remember that of the 
real and the unreal there are many 
varieties ; and discrimination must still 
be made between the right and the 
wrong, the important and the unimport- 
ant, the useful and the useless, the 
true and the false, the selfish and the 
unselfish. 

Between .right ana wrong it should 
not be difibcult to choose, for those 
who wish to follow the Master have 
already decided to take the right at 
all costs. But the body and the man 
are two, and the man’s will is not 
always what the body wishes. When 
your body wishes something, stop and 
think whether you really wish it. Bor 
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you are God, and you will only what 
God wills ; but you must dig deep 
dswn into yourself to find the God 
within you, and listen to His voice, 
which is your voice. Do not mistake 
your bodies for yourself — neither the 
physical body, nor the astral, nor the 
mental. Each one of them will pretend 
to be the Self, in order to gain what 
it wants. But you must know them 
all, and know yourself as their master. 

When there is work ■ that must be 
done, the physical body wants to rest, 
to go out walking, to eat and drink; 
and the man who does not know says 
to himself • “ I want to do these things, 
and I must do them.” But the man 
who knows says : “ This that wants 
is not I, and it must wait awhile.” 
Often when there is an opportunity to 
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help some one, the body feels “ How 
much trouble it will be for me; let 
some one else do it.” But the man 
replies to his body . “ You shall not 
hinder me in doing good work.” 

The body is your animal — the horse 
upon which you ride. Therefore you 
must treat it well, and take good care 
of it; you must not overwork it, you 
must feed it properly on pure food 
and drink only, end keep it strictly 
clean always, even from the minutest 
speck of dirt. For without a perfectly 
clean and healthy body you cannot do 
the arduous work of preparation, you 
cannot bear its ceaseless strain. But 
it must always be you who control 
that body, not it that controls you. 

The astral body has its desires — 
dozens of them ; it wants you to be 
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angry, to say sharp words, to feel 
jealous, to be greedy for money, to 
enVy other people their possessions, to 
yield yourself to depression. All these 
things it wants, and many more, not 
because it wishes to harm you, but 
because it likes Tiolent vibrations, and 
likes to change them constantly. But 
ym want none of these things, and 
therefore you must discriminate between 
yowr wants and youff body’s. 

Your mental body wishes, to think 
itself proudly separate, to think much 
of itself and little of others. Even 
when you have turned it away from 
worldly things, it stiU tries to calculate 
for self, to make you think of your 
own progress, instead of thinking of 
the Master’s work and of helping others. 
When you meditate, it will try to make 
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you think of the many different thmgs 
■which it wants instead of the one 
thing which you want. You are not 'this 
mind, hut it is yours to use ; so here again 
discrimmation is necessary. You must 
watch unceasingly, or you will fail. 

Between right and "v^rong Occultism 
knows no compromise. At whateyer ap- 
parent cost, that which is right you 
must do, that which is wrong you must 
not do, no matter what the ignorant 
may think nr say. You must study 
deeply the hidden laws of Nature, and 
when you know them arrange your life 
according to them, using always reason 
and common-sense. 

You must discriminate between the 
important and the unimportant. Firm 
as a rock where right and wrong are 
concerned, yield always to others in 
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things which do not matter. Por you 
must be always gentle and kindly, rea- 
soiJable and accommodating, leaving to 
others the same full liberty which you 
need for yourself 

Try to see what is worth doing: and 
remember that you must not judge by 
the size of the thing. A small thing 
which is directly useful in the Master’s 
work 18 far better worth doing than a 
large thing which the world would call- 
good. You must distinguish* not only 
the useful from the useless, but the 
more useful from the less useful. To 
feed the poor is a good and noble* and 
useful work; yet to feed their souls is 
nobler and more useful than to feed 
their bodies. Any nch man can feed 
the body, but only those who know 
can feed the soul. If you know, 
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it is your duty to help others to 
know. 

However wise you may be already, 
on this Path you have much to learn; 
so much that here also there must be 
discrimination, and you must think 
carefully what is w^orth learning All 
knowledge is useful, and one day you 
will have all knowledge; but while you 
have only part, take care that it is 
the most useful part. God is Wisdom 
as well as Love; and the more wisdom 
you have, the more you can manifest 
of Him. Study then, but study first 
that which will most help you to help 
others. Work patiently at your studies, 
not that men may think you wise, not 
even that you may have the happiness 
of being wise, but because only the wise 
man can be wisely helpful. However 
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mucli you wisli to help, if you are ignorant 
you may do more harm than good. 

'’You must distmgmsh between truth and 
falsehood; you must learn to be true all 
through, in thought and word and deed. 

In thought first , and that is not 
easy, for there are in the world many 
untrue thoughts, many foolish supersti- 
tions, and no one who is enslaved by 
them can make progress. Therefore you 
must not hold a thought just because 
many other people hold it, nor because 
it has been believed for centuries, nor 
because it is written in some book which 
men think sacred ; you must thmk of 
the matter for yourself, and judge for 
yourself whether it is reasonable. Ee- 
member that though a thousand men 
agree upon a subject, if they know 
nothmg about that subject their opinion 
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is of no value. He wLo would walk upon 
the Path must learn to think for himself, 
for superstition is one of the greatest e^vtls 
in the world, one of the fetters from 
which you must utterly free yourself. 

Your thought about others must be 
true ; you must not think of them what 
you do not know. Do not suppose that 
they are always thinking of you. If 
a man does something which you think 
will harm you, or says something which 
you think applies to you, do not think 
at once • “ He meant to in3ure me.” 
Most probably he never thought of you 
at aU, for each soul has its own 
troubles and its thoughts turn chiefly 
around itself. If a man speak angrily 
to you, do not thmk ; “ He hates me, 
he wishes to wound me.” Probably 
some one or something else has made 
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him angry, and because he happens to 
meet you he turns his anger upon you. 

is acting foolishly, for all anger is 
foolish, but you must not therefore 
think untruly of him. 

When you become a pupil of the 
Master, you may always try the truth 
of your thought by laying it beside 
His. For the pupil is one with his 
Master, and he needs only to put back 
his thought into the Master’s thought 
to see at once whether -it ‘agrees. If 
it does not, it is wrong, and he 
changes it instantly, for the Master’s 
thought is perfect, because He knows 
all. Those who are not yet accepted 
by Him cannot do quite this ; but they 
may greatly help themselves by stopping 
often to think : “ What would the Master 
think about this ? What would the M&ster 



17 


say or do under these circumstances ? ” 
For you must never do or say or 
think -what you cannot imagine thfe 
Master as doing or saying or thinking 

You must he true m speech too — 
accurate and without exaggeration. Never 
attribute motives to another ; only his 
Master knows his thoughts, and he 
may be acting from reasons which have 
aever entered your mind. If you hear 
a. story against any one, do not repeat 
Lt; it may not be true, and even if 
it IS, it IS kinder to say nothing. 
Think weU before speaking, lest you 
should faU mto inaccuracy. 

Be true in action, never pretend to 
be other than you are, for all pretence 
IS a hindrance to the pure light of 
truth, which should shine through you 
as sunlight shines through clear glass. 
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You must discriminate between the 
selfish and the unselfish. For selfishness 
fcas many forms, and when you think 
you have finally killed it in one of 
them, it arises in another as strongly 
as ever. But by degrees you will be- 
come so full of thought for the helping 
of others that there will be no room, 
no time, for any thought about yourself. 

You must discriminate in yet another 
way. Learn to distinguish the God in 
everyone and everything, -no matter how 
evil ho or it may appear on the sur- 
face. You can help your brother through 
that which you have in common with' 
him, and that is the Divine Life ; 
learn how to arouse that in him, learn 
how to appeal to that in him; so shall 
you save your brother from wrong. 
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'^'HERE are many for -wliom the 
^ Qualification, of Desirelessness is a 
dijficult one, for they feel that they 
are their desires — that if their distinct- 
ive desires, their likings and dislikings, 
a¥e taken away from them, there will 
he no self left. But these are only 
they who have not seen the Master , 
ill the light of His holy Presence all 
uesire lies, but the desire to be like 
Him. Yet before you have the happi- 
ness of meeting Hun face to face, you 
may attain desirelessness if you will. 
Discrimination has already shown you 
that the things which most men desire. 
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sucli as ■wealtla and power, are not 
worth having; when this is really felt, 
not merely said, all desire for them ceases. 

Thus far all is simple ; it needs 
only that you should understand. But 
there are some who forsake the pursuit 
of earthly aims only in order to gain 
heaven, or to attain personal liberation 
from rebirth; into this error you must 
not fall. If you have forgotten self 
altogether, you cannot be thinking when 
that seif should be set free, or what 
kind of heaven it shall have. Eemem- 
ber that all selfish desire binds, how- 
ever high may be its object, and until 
you have got nd of it you are not 
wholly free to devote yourself to the 
work of the Master. 

When all desires for self are gone, 
there may still be a desire to see the 
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result of your work It yow kelp 
anybody, you want to see bow mucb 
you Have helped bim ; perhaps eyelS 
you want him to see it too, and to be 
grateful. But this is still desire, and 
also want of trust. "WTien you pour 
out your strength to help, there must 
be a result, whether you can see it 
or not ; if you know the Law you 
know this must be so. So you must 
d© right for the sake of the right, 
not in the hope of reward; you must 
work for the sake of the work, not 
in the hope of seeing the result; you 
must giTe yourself to the service of 
the world because you love it, and 
cannot help giving yourself to it 
Have no desire for psychic powers ; 
they will come when the Master knows 
that it is best for you to have them. 
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To force them too soon often brings in 
its train much trouble ; often tbeir 
;f)OSsessor is misled by deceitful nature- 
spirits, or becomes conceited and thinks 
he cannot make a mistake ; and in any 
case the time and strength that it 
takes to gain them might be spent in 
■work for others. They will come in 
the course of development — they must 
come ; and if the Master sees that it 
would be useful for you to have them 
sooner, He will tell you how to unfold 
them safely. Until then, you are better 
without them. 

You must guard, too, against ’’certain 
small desires which are common in daily 
life. Never wish to shine, or to appear 
clever; have no desire to speak. It is 
well to speak little, better still to say 
nothing, unless you are quite sure that 
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■what you wish to say is true, kind 
and helpful. Before speaking think care- 
fully whether what you are going fb 
say has those three qualities ; if it 
has not, do not say it. 

It is well to get used even now to 
thinking carefully before speaking; for 
when you reach Initiation you must 
watch every word, lest you should tell 
what must not be told. Much common 
talk is unnecessary and foolish; when 
it IS gossip, ^t IS wicked. So be ac- 
customed to listen rather than to talk; 
do not offer opimons unless directly 
asked* for them. One statement of the 
Qualifications gives them thus ; to know, 
to dare, to will, and to be silent ; and the 
last of the four is the hardest of them all. 

Another common desire which you 
must sternly repress is the ■ndsh to 
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meddle in other men’s business What 
another man does or says or believes 
Iff no affair of yours, and you must 
learn to let him absolutely alone. He 
has full right to free thought and 
speech and action, so long as he does 
not interfere with any one else. You 
yourself claim the freedom to do what 
you think proper, you must allow the 
same freedom to him, and when he 
exercises it you have no right to talk 
about him 

If you think he is doing wrong, and 
you can contrive an opportunity of 
privately and very politely telling him 
why you think so, it is possible that 
you may convince him, but there are 
many cases in which even that would 
be an improper interference. On no 
account must you go and gossip to 
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some tlurd person about the matter, for 
that IS an extremely wicked action. 

If you see a case of cruelty to •a 
child or an animal, it is your duty to 
interfere If you see any one breaking 
the law of the country, you should 
inform the authorities. If you are 
placed in charge of another person in 
order to teach him, it may become 
your duty gently to tell him of his 
faults Except in such cases, mind 
your own business, and learn the virtue 
of silence. 
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six points of Conduct wbcli 
^ are specially required are given 
by the Master as: 

1. Self-control as to the Mind. 

2. Self-control in Action. 

3. Tolerance. 

4. Cheerfulness. 

5. One-pomtedness. 

6. Confidence. 

[I know some of these are often 
translated differently, as are the names of 
the Qualifications ; but in all cases I am 
using the names which the Master Himself 
employed when explaining them to me.] 
1. Self-control as to the Mind . — The 
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Qualification of Desirelessness sliows tliat 
tlie astral body must be controlled ; 
this sbo-ws the same thing as to the 
mental body. It means control of temper, 
so that you may feel no anger or 
impatience ; of the mind itself, so that 
the thought may always be calm and 
unrufiied ; and (through the mind) of 
the nerves, so that they may be as 
little irritable as possible. This last is 
difficult, because when you try to pre- 
pare yourself 'for the Path, you cannot 
help making your body more sensitive, 
so that its nerves are easily disturbed 
by a sound or a shock, and feel any 
pressure acutely; but you must do your 
best. 

The calm mind means also courage, 
so that you may face without fear the 
trials and difficulties of the Path ; it 
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means also steadiness, so that you may 
make light of the troubles which come 
into every one’s life, and avoid the 
incessant worry over little things in 
which many people spend most of their 
time. The Master teaches that it does 
not matter in the least what happens 
to a man from the outside : sorrows, 
troubles, sicknesses, losses — all these 
must be as nothing to him, and must 
not be allowed to affect the calmness- 
of his mind. They are ‘the result of 
past actions, and when they come you 
must bear them cheerfully, remembering 
that all evil is transitory, and that 
your duty is to remain always joyous 
and serene They belong to your pre- 
vious lives, not to this, you cannot 
alter them, so it is useless to trouble 
about them. Think rather of what you 
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are doing now, whicL. mil make the 
events of your next life, for that you 
can alter. 

Never allow yourself to feel sad or 
depressed. Depression is wrong, because 
it mfects others and makes their lives 
harder, which you have no right to 
do. Therefore if ever it comes to you, 
throw it ofE at once 

In yet another way you must control 
your thought , you must not let it 
wander. Whatever you are doing, fix 
your thought upon it, that it may be 
perfectly done, do not let your mind 
be idle, but keep good thoughts always 
in the background of it, ready to come 
forward the moment it is free. 

IJse your thought*power every day 
for good purposes ; be a force m the 
direction of evolution. Thmk each day 
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of some one whom you know to be in 
sorrow, or suffering, or in need of 
help, and pour out loving thought upon 
him. 

Hold back your mind from pride, 
for pride comes only from ignorance. 
The man who does not know thinks 
that he is great, that he has done 
this or that great thing ; the wise man 
knows that only G-od is great, that 
all good work is done by God alone- 

2. Self-control in Action ^ — If your 
thought IS what it should be, you will 
have little trouble with your action. Yet 
remember that, to be useful to man- 
kind, thought must result in action. 
There must be no lazmess, but constant 
activity in good work. But it must 
be your own duty that you do — not 
another man’s, unless with his permis- 
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sion and by way of helping him. 
Leave every man to do his own work 
in his own way; be always ready 
offer help where it is needed, but never 
interfere. For many people the most 
difficult thing in the world to learn is 
to mind their oivn business; but that 
is exactly what you must do. 

Because you try to take up higher 
work, you must not forget your or- 
dinary duties, for until they are done 
you are not ‘free for other service. 
You should undertake no new worldly 
duties ; but those which you have 
already taken upon you, you must per- 
fectly fulfil — all clear and reasonable 
duties which you yourself recognise, 
that is, not imaginary duties which 
others try to impose upon you. If you 
are to be His, you must do ordinary 
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■work better than others, not worse ; 
because you must do that also for His 
s^ke. 

3. Tolerance . — ^You must feel perfect 
tolerance for all, and a hearty interest 
in the beliefs of those of another 
religion, just as much as m your own. 
For their religion is a path to the 
highest, just as yours is. And to help 
all, you must understand all. 

But in order to gain this perfect 
tolerance, you must yourself first be 
free from bigotry and superstition. 
You must learn that no ceremonies are 
necessary; else you will think yourself 
somehow better than those who do not 
perform them. Yet you must not con- 
demn others who still cling to cere- 
momes. Let them do as they will ; 
only they must not interfere with you 
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■who know the truth — they must not try 
to force upon you that which you have 
outgrown. Make allowance for every 
thing ; be kindly towards everything. 

Now that your eyes are opened, some 
of your old beliefs, your old ceremomes, 
may seem to you absurd; perhaps, in- 
deed, they really are so. Yet though 
you can no longer take part in them, 
respect them for the sake of those 
gOod souls to whom they are still im- 
portant. They have their place, they 
have their use ; they are like those 
double lines which guided you as a child 
to write straight and evenly, until you 
learnt to write far better and more freely 
without them. There was a tune when you 
needed them ; but now that time is past. 

A great Teacher once wrote : “ When 
I was a child, I spake as a child, I 
0 
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understood as a child, I thought as a 
child; but -vp-hen I became a man I put 
way childish things.” Yet he who 
has forgotten his childhood and lost 
sympathy with the children is not the 
man who can teach them or help them. 
So look kindly, gently, tolerantly upon all; 
but upon all alike, Buddhist or Hindu, 
Jam or Jew, Christian or Muhammadan. 

4. Gheerfulmss — ^You must bear your 
karma cheerfully, whatever it may Be, 
takmg it as an honour that suffering 
comes to you, because it shows that 
the Lords of Karma think you worth 
helping. However hard it is, be thank- 
ful that it is no worse. Eemember 
that you are of but little use to the 
Master until your evil karma is worked 
out, and you are free. By offering 
yourself to Him, you have asked that 
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your karma may be burned, and so 
now m one or two lives you work 
through what otherwise might have be^ 
spread over a hundred. But in order 
to make the best out of it, you must 
bear it cheerfully, gladly. 

Yet another point. You must give 
up all feehng of possession. Karma 
may take from you the things which 
you like best — even the people whom 
you love most. Even then you must be 
cheerful — ^rekdy to part with anything 
and everything. Often the Master needs 
to pour out His strength upon others 
through His servant; He cannot do that 
if the servant yields to depression. So 
cheerfulness must be the rule. 

5. One-Pointedness . — ^The one thing 
that you must set before you is to do 
the Master’s work. Whatever else may 
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come in your ■way to do, tliat at least 
you must never forget. Yet notMng 
else cm come in your way, for all 
helpful, unselfish work is the Master’s 
work, and you must do it for His 
sake. And you must give all your 
attention to each piece as you do it, 
so that it may he your very best. 
That same Teacher also -wrote: “What- 
soever ye do, do it heartily, as to the 
Lord, and not unto men.” Think how 
you would do a piece of work if you 
knew that the Master was coming at 
once to look at it; just in that way 
you must do all your work. Those 
who know most will most know all 
that that verse means. And there is 
another like it, much older : “ Whatso- 
ever thy hand findeth to do, do it 
•with thy might.” 
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One-pointedness means, too, tliat nothing 
shall ever turn you, even for a moment, 
from the Path upon Tirhich you have 
entered. No temptations, no vorldly 
pleasures, no worldly affections even, 
must ever draw you aside. For you 
yourself must become one with the 
Path; it must be so much part of your 
nature that you follow it without need- 
ing to think of it, and cannot turn 
aside. You, the Monad, have decided 
it; to break away from it would be to 
break away from yourself. 

6. Gonjidence . — ^You must trust your 
Master ; you must trust yourself. If 
you have seen the Master, you wiU 
trust Him to the uttermost, through 
many lives and deaths. If you have 
not yet seen Him, you must still try to 
realise Him and trust Him, because if 
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you do not, even He cannot help you. 
Unless there is perfect trust, there cannot 
he the perfect flow of love and power. 

You must trust yourself. You say 
you know yourself too well? If you 
feel so, you do not know yourself j you 
know only the weak outer husk, which 
has fallen often into the mire. But 
you — ^the real you — ^you are a spark of 
G-od’s own fire, and Q-od, who is 
Almighty, is in you, and because r)f 
that there is notMng that you cannot 
do if you wdl. Say to yourself : “ What 
man has done, man can do. I am a 
man, yet also God m man; I can do 
this thing, and I will.” Por your will 
must be like tempered steel, if you 
would tread the Path. 



IV 


all the Qualifications, Love is the 
most important, for if it is strong 
enough in a man, it forces him to ac- 
quire all the rest, and all the rest 
without it would never be sufficient. 
Often it IS translated as an intense 
desire for liberation from the round of 
births and deaths, and for union with 
God. But to put it in that way sounds 
selfish, and gives only part of the 
meaning. It is not so much desire as 
will, resolve, determination. To produce 
its result, this resolve must fill your 
whole nature, so as to leave no room 
for any other feeling. It is indeed the 
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will to be one with God, not in order 
that you may escape from weariness 
s^d suffering, but in order that be- 
cause of your deep love for Him you 
may act with Him and as He does. 
Because He is Love, you, if you would 
become one with Him, must be filled 
with perfect unselfishness and love also. 

In daily life this means two things; 
first, that you shall be careful to do 
no hurt to any living thing; second, 
that you shall always be" watching for 
an opportunity to help. 

First, to do no hurt. Three sins 
there are which work more harm than 
aU else in the world — gossip, cruelty, 
and superstition — ^because they are sins 
against love. Against these three the 
man who would fill his heart with the 
love of God must watch ceaselessly. 
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See what gossip does. It begins ■with 
eTil thought, and that in itself is a 
crime. Tor in eyeryone and in evQ^- 
thing there is good; in everyone and 
in everything there is evil. Either of 
these we can strengthen by thinking 
of it, and in this way we can help 
or hinder evolution; we can do the 
will of the Logos or we can resist 
Him. If you think of the evil m an- 
other, you are doing at the same time 
three wicked things . 

(1) You are filling your neighbour- 
hood with evil thought instead of with 
good thought, and so you are adding 
to the sorrow of the world. 

(2) If there is in that man the 
evil which you thmk, you are strength- 
ening it and feeding it ; and so 
you are making your brother worse 
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instead of better. But generally tbe 
eyil is not there, and you have only 
fancied it ; and then your wicked thought 
tempts your brother to do wrong, for 
if he is not yet perfect you may make 
him that which you have thought him, 
(3) You fill your own mind with 
evil thoughts instead of good; and so 
you hinder your own growth, and 
make yourself, for those who can see, 
an ugly and pamful object instead of a 
beautiful and lovable one.* 

Not content with having done all 
this harm to himself and to his victim, 
the gossip tries with all his might 
to make other men partners in his 
crime. Eagerly he tells his >vicked tale 
to them, hoping that they will believe 
it; and then they jom with him in 
pouring evil thought upon the poor 
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sufferer. And this goes on day after 
day, and is done not by one man but 
by thousands. Do you begin to see 
how base, how terrible a sin this is? 
You must avoid it altogether. Never 
speak ill of any one; refuse to hsten 
when any one else speaks ill of another, 
but gently say : “ Perhaps this is not 
true, and even if it is, it is kmder 
not to speak of it.” 

Then as to cruelty. This is of two 
kinds, intentidbal and unintentional. In- 
tentional cruelty is purposely to give 
pain to another hvmg bemg; and that 
IS the greatest of aU sms — ^the work 
of a devil rather than a man. You 
would say that no man could do such 
a thmg; but men have done it often, 
and are daily doing it now. The in- 
quisitors did it; many rehgious people 
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did it in the name of their religion, 
Viviseotors do it; many schoolmasters 
do it habitually. All these people try 
to excuse their brutality by saying that 
it is the custom; but a crime does 
not cease to be a crime because 
many commit it. Karma takes no ac- 
count of custom ; and the karma of 
cruelty is the most terrible of all. In 
India at least there can be no excuse 
for such customs, for the duty of 
harmlessness is well-known to all. The 
fate of the cruel must fall also upon 
all who go out intentionally to kill 
God’s creatures, and call it ‘sport’. 

Such things as these you would not 
do, I know; and for the sake of the 
love of God, when opportunity offers, 
you will speak clearly against them. 
But there is a cruelty in speech as 
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well as in act; and a man who says 
a word with the intention to wonnd 
another is guilty of this crime. ThatJ 
too, you would not do; but sometimes 
a careless word does as much harm 
as a malicious one. So you must be on 
your guard against unintentional cruelty. 

It comes usually from thoughtlessness. 
A man is so filled with greed and 
avarice that he never even thinks of 
the suffering which he causes to others 
by pa.ymg too little, or by half-starving 
his wife and children. Another thinks 
only of his own lust, and cares little 
how many souls and bodies he ruins in 
satisfymg it. Just to save himself a 
few minutes’ trouble, a man does not 
pay his workmen on the proper day, 
thinkmg nothing of the difficulties he 
brings upon them. So much suffering 
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is caused just by carelessness — by for- 
getting to tbink how an action will 
affect others. But karma never forgets, 
and it takes no account of the fact 
that men forget. If you wish to enter 
the Path, you must think of the con- 
sequences of what you do, lest you 
should be guilty of thoughtless cruelty. 

Superstition is another mighty evil, 
and has caused much terrible cruelty. 
The man who is a slave to it despises 
others who are wiser, tries to force 
them to do as he does. Think of the 
awful slaughter produced by the super- 
stition that animals should be sacrific- 
ed, and by the stiU more cruel super- 
stition that man needs flesh for food. 
Think of the treatment which supersti- 
tion has meted out to the depressed 
classes in our beloved India, and see 
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in that how this evil quality can breed 
heartless cruelty even among those who 
know the duty of brotherhood Many 
crimes have men committed in the name 
of the Grod of Love, moved by this 
mghtmare of superstition ; be very careful 
therefore that no slightest trace of it 
remains in you. 

These three great crimes you must 
avoid, for they are fatal to all pro- 
gress, because they sm against love. 
But not only must you thus refrain 
from evil; you must be active in doing 
good. You must be so filled with the 
intense desire of service that you are 
ever on the watch to render it to 
all around you — ^not to man alone, but 
even to animals and plants. You must 
render it in small things every day, 
that the habit may be formed, so that 
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you may not miss the rare opportunity 
when the great thing offers itself to 
be done. For if you yearn to be one 
with Grod, it is not for your own 
sake; it is that you may be a channel 
through which His love may flow to 
reach your fellow-men. 

He who is on the Path exists not 
for himself, but for others ; he has 
forgotten himself, in order that he may 
serve them. He is as a pen in thb 
hand of G-od, through which "His thought 
may flow, and find for itself an ex- 
pression down here, which without a 
pen it could not have. Yet at the 
same time he is also a living plume 
of fire, raying out upon the world the 
Divine Love which fiUs his heart. 

The wisdom which enables you to 
help, the will which directs the wisdom, 
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the love -wliicli inspires the will — these 
are yonr qualifications. Will, Wisdom 
and Love are the three aspects of the 
Logos; and you, who wish to enroll 
yourselves to serve Him, must show 
forth these aspects in the world. 


TH» VASANTl PRESS, ADTAR, MADRAS 




“Waiting the word of the 3»Jaster, 
“Watching the JCidden Sight; 
Sistening to catch }Cis orders 
3n the verg midst of the fight; 

Seeing Kis slightest signal 
Jlcross the heads of the throng; 
}Cearing }Cis faintest whisper 
Jlhove earth’s loudest song. 
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The position of the teacher must be 
raised to that which it used to occupy in 
India, so that to sit in the teacher’s chair 
will be a badge of social honour. His 
work must be seen as belonging to the 
great Teaching Department in the Govern- 
ment of our world, and his relation with 
his pupils must be a copy of the relation 
between a Master and His disciples. Love, 
protective and elevating on the one side, 
must be met with love confiding and 
trustful on the other This is, in truth, 
the old Hindu ideal, exaggerate^ as it may 
seem to be to-day, and if it be possible in 
any country to rebuild this ideal, it should 
be by an Indian for Indians. Hence there 
IS, at the back of the author’s mind, a dream 
of a future College and School, wherein 
this ideal may be materialised— a Theo- 
sophical College and School, because the 
ancient Indian ideals now draw their life 
from Theosophy, which alone can shape 
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the new vessels for the ancient elixir of 
life. 

Punishment must disappear— not-only 
the old brutality of the cane, but all the 
forms of coercion that make hypocrites 
instead of honourable and manly youths. 
The teacher must embody the ideal, and 
the boy be drawn, by admiration and love^ 
to copy it Those who know how swiftly 
the unspoiled child responds to a noble 
ideal will realise how potent may be the 
influence of a teacher, who stimulates by 
a high example and rules by the sceptre 
of love instead of by the rod of fear Be- 
sides, the One Life is in teacher and taught^ 
as Alcyone reminds us, and to that Life, 
which IS Divine, all things are possible. 

Education must be shaped to meet the 
individual needs of the child, and not by 
a Government Procrustes’ bed, to fit which 
some are dragged well-nigh asunder and 
others are chopped down. The capacities 
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Many of the suggestions made in this 
little book come from my own memories 
of early school life , and my own experi- 
ence since of the methods used m Occult 
framing has shown me how much happier 
boys’ lives might be made than they 
usually are I have myself experienced 
both the right way of teaching and the 
wrong way, and therefore I want to help 
others towards the right way I write 
upon the subject because it is one which 
is very near to the heart of my Master, 
and much of what I say is but an imper- 
fect echo of what I have heard from Him 
Then again, during the last two years, I 
have seen much of the work done in the 
Central Hindu College at Benares by Mr. 
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of the world, intended to inspire the 
children with a love for their country and 
a desire to serve her~and that is surely 
good ; but I wonder when there will be 
an international organisation to give the 
children of all nations common ideals 
also, and a knowledge of the real foun- 
dation of right action, the Brotherhood of 
Man. 

I desire to thank my dear mother, 
Mrs Annie Besant, for the help she has 
given me while I have been writing this 
little book, and also my dear friend, Mr. 
G. S. Arundale— with whom I have often 
talked on the subject— for many useful 
suggestions. 


J. Keishnamurti. 



CONTENTS. 


FAGE 

The Teacher . . . . i 


I 

Love 

- 

7 

II 

Discrimination 

- 37 

III. 

Desirelessness 

- 57 

IV 

Good 

Conduct 

67 


1. 

Self-control as to the mind 

- 67 


2 

Self-control in action - 

- 86 


3 

Tolerance 

- 102 


4 

Cheerfulness 

- 109 


5 

One-pointedness 

- 114 


6 

Confidence 

- 120 




EDUCATION AS SERVICE, 


THE TEACHBE. 

T N the Feet of the Master I have 

written down the instructions given to 

me by my Master in preparing me to learn 

how best to be useful to those around me. 

All who have read the book will know how 

inspiring the Master’s words are, and how 

they make each person who reads them 

long to train himself for the service of 

others. I know myself how much I have 

been helped by the loving care of those to 
1 
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whom I look for guidance, and I am eager 
to pass on to others the help I have 
obtained from them 

It seems to me that the Master’s 
instructions can be universally applied. 
They are useful not only to those who 
are definitely trying to tread the path 
which leads to Initiation, but also to all 
who, while still doing the ordinary work*' 
of the world, are anxious to do their duty 
earnestly and unselfishly. One of the 
noblest forms of work is that of the 
teacher ; let us see what light is thrown 
upon it by the words of the Master. 

I will take the four Qualifications which 
have been given in Ai the Feet of the 
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Master, and will try to show how they can 
be applied to the life of the teacher and of 
the students, and to the relations which 
should exist between them. 

The most important Qualification in 
education is Love, and I will take that 
first. 

It IS sad that in modern days the office 
of a teacher has not been regarded as on a 
level with other learned professions. Any 
one has been thought good enough to be a 
teacher, and as a result little honour has 
been paid to him. Naturally, therefore, 
the cleverest boys are not drawn towards 
that profession. But really the office of 
the teacher is the most sacred and the 
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most important to the nation, because it 
builds the characters of the boys and girls 
who will be its future citizens. In olden 
days this office was thought so holy that 
only priests were teachers, and the school 
was a part of the temple In India the 
trust in the teacher was so great that the 
parents gave over their sons completely to 
him for many years, and teacher and. 
students lived together as a family 
Because this happy relation should be 
brought back again, I put Love first among 
the Qualifications which a teacher ought 
to have If India is to become again the 
great nation which we all hope to see, this 
old happy relation must be re-established. 
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1. LOVE. 

My Master taught me that Love will 
enable a man to acquire all other qualities 
and that “ all the lest without it would 
never be sufficient ” Therefore no person 
ought to be a teacher— ought to be allowed 
to be a teacher— unless he has shown in 
his daily life that Love is the strongest 
quality of his nature. It may be asked 
How are we to find out whether a person 
possesses Love to a sufficient degree to 
make him worthy to be a teacher Just 

7 
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as a boy shows his natural capacities 
at an early age for one profession or 
another, so a particularly strong love- 
nature would mark a boy out as specially 
fitted to be an instructor. Such boys 
should be definitely trained for the ofhce of 
the teacher, ]ust as boys are trained for 
other professions. 

Boys who are preparing for all careers 
live a common life in the same school, 
and they can only become useful to the 
nation as men, if their school life is happy. 
A young child is naturally happy, and if 
that happiness is allowed to go on and 
grow in the school and at home, then he 
will become a man who will make others 
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happy A teacher Ml of love and sym- 
pathy will attract the boys and make their 
school life a pleasant one My Master 
once said that “ children are very eager to 
learn, and if a teacher cannot interest them 
and make them love their lessons, he is 
not fit to be a teacher and should choose 
another profession”. He has said also: 
“ Those who are mine love to teach and to 
serve They long for an opportunity of 
service as a hungry man longs foi food, 
and they are always watching for it. 
Their hearts are so full of the divine Love 
that it must be always overflowing m love 
for those around them. Only such are fit 
to be teachers— those to whom teaching 
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IS not only a holy and imperative duty, 
but also the greatest of pleasures.” 

A sympathetic teacher draws out all the 
good qualities in his pupils, and his 
gentleness prevents them from being 
afraid of him. Each boy then shows him- 
self just as he is, and the teacher is able 
to see the line best suited to him and to 
help him to follow it. To such a teacher 
a boy will come with all his difficulties, 
knowing that he will be met with sym- 
pathy and kindness, and, instead of hiding 
his weaknesses, he will be glad to tell 
everything to one of whose loving help he 
IS sure. The good teacher remembers his 
own youth, and so can feel with the boy 
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who comes to him My Master said : “ He 
who has forgotten his childhood and lost 
sympathy with the children is not a man 
who can teach them or help them.” 

This love of the teacher for his pupil, 
protecting and helping him, will bring out 
love from the pupil in turn, and, as he 
looks up to his teacher, this love will take 
the form of reverence. Reverence, be- 
ginning in this way with the boy, will grow 
as he grows older, and will become the 
habit of seeing and reverencing greatness, 
and so perhaps m time may lead him 
to the Feet of the Master. The love of 
the boy to the teacher will make him docile 
and easy to guide, and so the question 
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of punishment will never arise. Thus one 
great cause of fear, which at present 
poisons all the relations between the 
teacher and his pupil, will vanish. Those 
of us who have the happiness of being 
pupils of the true Masters know what this 
relation ought to be. We know the 
wonderful patience, gentleness, and sym- 
pathy with which They always meet us, 
even when we may have made mistakes 
or have been weak. 

Yet there is much more difference 
between Them and us than between the 
ordinary teacher and his pupil. When 
the teacher has learnt to look upon his 
office as dedicating him to the service 
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of the nation, as the Master has dedicated 
Himself to the service of humanity, then 
he will become part of the great Teaching 
Department of the world, to which belongs 
my own beloved Master— the Department 
of which the supreme Teacher of Gods 
and men is the august Head. 

It may be said that many boys could 
not be managed in this way. The answer 
IS that such boys have been already 
spoiled by bad treatment Even so, they 
must be slowly improved by greater 
patience and constant love This plan 
has already proved successful when tried 

Living in this atmosphere of love during 
school hours, the boy will become a better 
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son and a better brother at home, and will 
bring home with him a feeling of life and 
vigour, instead of coming home, as he 
generally does now, depressed and tired. 
When he, in turn, becomes the head of a 
household, he will fill it with the love in 
which he has been brought up, and so 
the happiness will go on spreading and 
increasing, generation after generation. 
Such a boy when he becomes a father, will 
not look on his son, as so many do now, 
from a purely selfish point of view, as 
though he were merely a piece of property 
—as though the son existed for the sake 
of the father. Some parents seem to 
regard their children only as a means of 
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increasing tlie prosperity and reputation 
of the family by the professions which 
they may adopt or the marriages that 
they may make, without considering in 
the least the wishes of the children 
themselves. The wise father will con- 
sult his boy as a friend, will take pains 
to find out what his wishes are, and will 
help him with his greater experience to 
carry out those wishes wisely, remem- 
bering always that his son is an ego 
who has come to the father to give him 
the opportunity of making good karma by 
aiding the son in his progress He will 
never forget that though his son's body 
may be young, the soul within is as old as 
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his own, and must therefore be treated 
With respect as well as affection. 

Love both at home and in the school 
will naturally show itself in continual 
small acts of service, and these will form 
a habit out of which will grow the larger 
and more heroic acts of service which 
make the greatness of a nation. 

The Master speaks much on cruelty as a 
sin against love, and distinguishes between 
intentional and unintentional cruelty. He 
says: “Intentional cruelty is purposely 
to give pain to another living being; and 
that IS the greatest of all sms— the work 
of a devil rather than a man ” The use 
of the cane must be classed under this. 



for He says of intentional cruelty : 
“Many schoolmasters do it habitually.” 
We must also include all words and acts 
intended to wound the feelings of the boy 
and to huit his self-respect In some 
countries corporal punishment is forbid- 
den, but in most it is still the custom. 
But my Master said: “These people try 
to excuse their brutality by saying that it 
IS the custom ; but a crime does not cease 
to be a crime because many commit it. 
Karma takes no account of custom ; and 
the karma of cruelty is the most terrible 
of all In India at least there can be no 
excuse for such customs, for the duty of 
harnilessness is well known to all.” 
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The whole idea of what is called ‘ pun- 
ishment’ IS not only wrong but foolish. 
A teacher, who tries to frighten his boys 
into doing what he wishes, does not see 
that they only obey him while he is there, 
and that as soon as they are out of his 
sight they will pay no attention to his 
rules, or even take a pleasure in breaking 
them because they dislike him But if he 
draws them to do what he wants because 
they love him and wish to please him, thev 
will keep his rules even in his absence, 
and so make his work much easier 
Instead of developing fear and dislike m 
the characters of the boys, the wise teacher 
will ga m his ends by calling forth from 
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them love and devotion, and so will 
strengthen all that is good in them, and 
help them on the road of evolution. 

Again, the idea of expulsion, of getting 
nd of a troublesome boy instead of trying 
to improve him, is wrong. Even when, 
for the sake of his companions, a boy has 
to be separated from them, the good of 
the boy himself must not be forgotten. 
In fact, all through, school discipline 
should be based on the good of the boys 
and not on the idea of saving trouble to 
the teacher. The loving teacher does not 
mind the trouble 

Unintentional cruelty often comes from 
mere thoughtlessness, and the teacher 
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should be very careful not to be cruel 
in words or actions from want of thought. 
Teachers often cause pain by hasty words 
uttered at a time when they have been 
disturbed by some outside annoyance, or 
are trying to attend to some important 
duty. The teacher may forget the inci- 
dent or pass it oven as trivial, but in many 
such cases a sensitive boy has been 
vyounded, and he broods over the words 
and ends by imagining all sorts of foolish 
exaggerations. In this way many mis- 
understandings arise between teachers 
and boys, and though the boys must learn 
to be patient and generous, and to realise 
that the teacher is anxious to help all 
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as much as lie can, the teacher in his 
turn must always be on the alert to 
watch his words, and to allow nothing but 
gentleness to shine out from his speech 
and actions, however busy he maybe 
If the teacher is always gentle to the 
boys, who are younger and weaker than 
himself, it will be easy for him to teach 
bhem the important lesson of kindness to 
ittle children, animals, birds, and other 
jvmg creatures The older boys, who 
themselves are gentle and tactful, should 
be encouraged to observe the condition of 
the animals they see m the streets, and 
if they see any act of cruelty, to beg the 
doer of it, very politely and gently, to 
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treat the animal more kindly. The boys 
should also be taught that nothing which 
involves the hunting and killing of animals 
should be called sport. That word ought 
to be kept for manly games and exercises, 
and not used for the wounding and killing 
of animals My Master says . “ The fate 
of the cruel must fall also upon all 
who go out intentionally to kill God’s 
creatures and call it ‘ sport.’ ” 

I do not think that teachers realise the 
harm and the suffering caused by gossip, 
which the Master calls a sin against love. 
Teachers should be very careful not to 
make difficulties for their boys by gossip- 
mg about them. No boy should ever be 



allowed to have a bad name m the school, 
and it should be the rule that no one may 
speak ill of any other member of the school 
whether teacher or boy<, 

My Master points out that by talk- 
ing about a person’s faults we not only 
strengthen those faults in him, but also 
fill our own minds with evil thoughts 
There is only one way of really getting iid 
of our lower nature, and that is by 
strengthening the higher. And while it is 
the duty of the teacher to understand the 
weaknesses of those placed in his charge, 
he must realise that he will destroy the 
lower nature only by surrounding the boy 
with his love, thus stimulating the higher 
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and nobler qualities till there is no place 
left for the weaknesses The more the 
teacher gossips about the faults of the 
boys, the more harm he does, and except 
during a consultation with his fellow 
teachers as to the best methods of 
helping individual boys out of their 
weaknesses, he should never talk about 
a boy’s defects 

The boys must also be tauglit the cruelty 
of gossip among themselves I know, 
many a boy whose life at school has been 
made miserable because his companions 
have been thoughtless and unkind, and 
the teacher either has not noticed his 
unhappiness, or has not understood how 
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to explain to the boys the nature of the 
harm they were doing. Boys frequently 
take hold of some peculiarity m speech 
or in dress, or of some mistake which has 
been made, and, not realising the pain they 
cause, carelessly torture their unfortunate 
school-fellow with unkind allusions. In 
this case the mischief is due chiefly to 
Ignorance, and if the teacher has influence 
over the boys., and gently explains to them 
what pain they are giving, they will quickly 
stop. 

They must be taught, too, that nothing 
which causes suffering or annoyance to 
another can ever be the right thing to do, 
nor can it evei be amusing to any right- 
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minded boy. Some children seem to find 
pleasure m teasing or annoying others, 
but that IS only because they are ignorant 
When they understand, they will never 
again be so unbrotherly. 

In every class-room these words of my 
Master should be put up in a prominent 
place : “ Never speak ill of any one , refuse 
to listen when anyone else speaks ill of 
another, but gently say ‘Perhaps this 
18 not true, and even if it is, it is kinder 
not to speak of it;’ ” 

There are crimes against love which are 
not recognised as crimes, and which are 
unfortunately very common. A teacher 
must use discretion m dealing with these. 
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but should teach a doctrine of love so far 
as he IS permitted, and may at least set 
a good example himself. Three of these 
are put by my Master under the head of 
cruelties caused by superstition. 

1. Animal sacrifice. Among civilised 
nations this is now found only in India, 
and IS tending to disappear even there. 
.Parents and teachers should tell their 
boys that no custom which is cruel is 
really part of any true religion. For we 
have seen that religion teaches unity, and 
therefore kindness and gentleness to every- 
thing that feels. God cannot therefore be 
served by cruelty and the killing of helpless 
creatures. If Indian boys learn this lesson 
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of love m school they will, when they 
become men, put an end entirely to this 
cruel superstition. 

2 Much more widely spread is what my 
Master calls “the still more cruel super- 
stition that man needs flesh for food”. 
This 18 a matter that concerns the parent 
more than the teacher, but at least the 
teacher may gradually lead his boys to see 
the cruelty involved in killing animals for 
food. Then, even if the boy is obliged to 
eat meat at home, he will give it up when 
he IS a man, and will give his own children 
a better opportunity than he himself had. 
If parents at home and teachers at school 
would train young children m the duty of 



29 


loving and protecting all living creatures, 
the world would be much happier than it 
is at present. 

3. “ The treatment which superstition 
has meted outtothedepressedclassesinour 
beloved India,” says the Master, is a proof 
that “this evil quality can breed heartless 
cruelty even among those who know the 
duty of Brotherhood.” To get rid of this 
form of cruelty every boy must be taught 
the great lesson of love, and much can be 
done for this m school as well as at home 
The boy at school has many special oppor- 
tunities of learning this lesson, and the 
teacher should point out the duty of 
showing courtesy and kindness to all who 
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are m inferior positions, as well as to the 
poor whom he may meet outside. All 
who know the truth of reincarnation 
should realise that they are members of 
one great family, in which some are 
younger brethren and some elder Boys 
must be taught to show gentleness and 
consideration to servants and to all who 
are below them in social position , caste 
was not intended to promote pride and 
rudeness, and Manu teaches that servants 
should be treated as the children of the 
family. 

A great part of the teacher’s work lies 
in the playground, and the teacher who 
does not play with his boys will never 
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quite wm their hearts Indian boys as a 
rule do not play enough, and time should 
be given for games during the school day. 
Even the teachers who have not learnt to 
play in their youth should come to the 
plavground andshowinterest in the games, 
thus sharing in this part of the boy’s 
education 

In schools where there are boardmg- 
iiouses the love of the teacher is especially 
necessary, for in them the boarding-house 
must take place of the home, and a family 
feeling must be created there. Bright 
and affectionate teachers will be looked 
on as elder brothers, and difficulties which 
escape rules will be got nd of by love. 



In fact, all the many activities of school 
life should be made into channels through 
which affection can run between teacher 
and pupil, and the more channels there are 
the better will it be for both As the boy 
grows older these channels will naturally 
become more numerous, and the love of 
the school will become the friendship of 
manhood. Thus love will have her 
perfect work. 

Love on the physical plane has many 
forms. We have the love of husband and 
wife, parents and children, brothers and 
sisters, the affection between relatives and 
friends But all these are blended and 
enriched in the love of the Master for His 
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disciple The Master gives to His pupil 
the gentleness and protection of a mother, 
the strength of a father, the understanding 
of a brother or a sister, the encouragement 
of a relative or a friend, and He is one 
with His pupil and His pupil is a part of 
Him Besides this, the Master knows 
His pupil’s past, and His pupil’s future, 
and guides him through the present from 
the past into the future The pupil knows 
but little beyond the present, and he does 
not understand that great love which draws 
its inspiration from the memory of the 
past and shapes itself to mould the powers 
of the future He may even sometimes 
doubt the wisdom of the love which guides 
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itself according to a pattern whicli his eyes 
cannot see 

That which I have said above may seem 
a very high ideal for the relation between 
a teacher and pupil down here. Yet the 
difference between them is less than the 
difference between a Master and His 
disciple The lower relation should be a 
faint reflection of the higher, and at least 
the teacher may set the higher before him- 
self as an ideal. Such an ideal will lift all 
his work into a higher world, and all school 
life will be made happier and better 
because the teacher has set it before him. 
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The next very necessary qualification 
for the teacher is Discrimination My 
Master said that the most important 
knowledge was “ the knowledge of God’s 
plan for men, for God has a plan, and that 
plan is evolution” Each boy has his 
own place in evolution, and the teacher 
must try to see what that place is, and 
how he can best help the boy in that 
place. This is what the Hindus call 
Dharijia, and it is the teacher’s duty to 
find out the boy’s dharma and to help 
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him to fulfil it. In other words, the 
teaching given to the boy should be that 
which IS suitable for him, and the teacher 
must use discrimination in choosing the 
teaching, and in his way of giving it 
Under these conditions, the boy’s progress 
would be very rapid, for he would be 
following out the tendencies made in past 
lives, and would really be remembering 
the things he knew before. “'The method 
of evolution,” as a great Master said, “ is 
a constant dipping down into matter 
under the law of re-adjustment,” % e., by 
reincarnation and karma. Unless the 
teacher knows these truths, he cannot 
work with evolution as he should do, and 
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mucti of his time and of his pupil’s time 
will be wasted. It is this ignorance 
which causes such small results to be 
seen after many years at school, and 
which leaves the boy himself so ignorant of 
the great truths which he needs to guide 
his conduct in life. 

Discrimination is wanted in the choice 
of subjects and in the way in which they 
are taught. First in importance come 
religion and morals, and these must not 
only be taught as subjects but must be 
made both the foundation and the atmo- 
sphere of school life, for these are equally 
wanted by every boy, no matter what he 
18 to do later m life. Eeligion teaches us 
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that we are all part of One Self, and that 
we ought therefore to help one another. 
My Master said that people “ try to invent 
ways for themselves which they think 
will be pleasaot for themselves, not under- 
standing that all are one, and that there- 
fore only what the One wills can ever be 
really pleasant for anyone And He also 
said ’ “ You can help your brother through 
that which you have in cojmmon with 
him, and that is the Divine life.” To 
teach this is to teach religion, and to live 
it is to lead the religious life. 

At present the value of the set moral 
teaching is largely made useless by the 
arrangements of the school. The school 
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day should always open with something of 
the nature of a religious service, striking 
the note of a common purpose and a 
common life, so that the boys, who are all 
coming from different homes and different 
ways of living, may be tuned to unity in the 
school. It IS a good plan to begin with a 
little music or singing, so that the boys, 
who often come rushing in from hastily 
taken food, may quiet down and begin the 
school day in an orderly way After this 
should come a prayer and a very short 
but beautiful addiess, placing an ideal 
before the boys 

But if these ideals are to be useful, they 
must be practised all thiough the school 
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day, so that the spirit of the religious 
period may run through the lessons and 
the games. For example, the duty of the^ 
strong to help the weak is taught in the 
religious hour, and yet for the rest of the 
day the strong are set to outstrip the 
weak, and are given valuable prizes for 
their success in doing so. These prizes 
make many boys jealous and discourage 
others, while they stimulate, the spirit of 
struggle. 

The Central HindG College Brother- 
hood has for its motto: “The ideal 
reward is an increased power to love 
and to serve.” If the prizes for good work 
and good conduct and for helping others 
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were positions of greater trust and power 
of helping, tbs good motto would be 
carried out. In fact, in school, honour 
should be given to character and helpful- 
ness rather than to strength of mind and 
body; strength ought to be trained and 
developed, but not rewarded for merely 
outstripping the weak. Such a school life 
571II send out into the world men who will 
think more of filling places of usefulness 
to the nation, than of merely gaming 
money and power for themselves. 

An important part of moral teaching 
lies in the training of the boy in patriot- 
ism— love of country The above plan of 
teaching the boy to be of service in the little 
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family of tlie school will naturally widen 
out into service m the large family of the 
nation. This will also influence the boy 
in his choice of a profession, for he will 
think of the nation as his family, and will 
try to fill a useful place in the national 
life But great care must be taken, in 
teaching patriotism, not to let the boys 
slip into hatred of other nations, as too^ 
often happens This is especially impor- 
tant in India, where both Indian and 
English teachers should try to make good 
feeling between the two races living side 
by side, so that they may join in common 
work for the one Empire 
Discrimination may also be shown in 
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the arrangement ot lessons, the most 
difficult subjects being taken early m the 
day, as far as possible. For even with the 
best and most carefully arranged teaching 
a boy will be more tired at the end of the 
school day than at the beginning. 

Discrimination is also wanted in the 
method of teaching, and in the amount 
of time given to mental and physical 
education. The care of the body and 
its development are of the first importance, 
for without a healthy body all teaching is 
wasted. It should be remembered that 
the boy can go on learning all his life, if he 
IS wise enough to wish to do so , but it is 
only during the years of growth that he can 
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build up a healthy physical body m which 
to spend that life. Therefore during those 
early years the healthy development of 
that physical body must be absolutely 
the first consideration, and anything 
that cannot be learnt compatibly with 
that must for the time remain unlearnt. 

The strain on the boy’s mind— and par- 
ticularly on those of very young boys 
—IS far too great and lasts far too long ; 
the lesson period should be broken up, 
and the teacher should be very careful 
to watch the boys and to see that they do 
not become tired. His wish to prevent 
this strain will make him think out new 
ways of teaching, which will make the 
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lessons very interesting ; for a boy wbo is 
interested does not easily become tired 
I myself remember how tired we used to 
be when we reached home, far too tired 
to do anything but lie about But the 
Indian boy is not allowed to rest even 
when he comes home, for he has then to 
begin home lessons, often with a tutor, 
when he ought to be at rest or play. 
These home- lessons begin again in the 
morning, before he goes to school, and the 
result IS that he looks on his lessons as a 
hardship instead of a pleasure. Much of 
this home-work is done by a very bad light, 
and the boy’s eyes suffer much. All home 
lessons should be abolished ; home-work 
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burns the candle at both ends, and makes 
the boy’s life a slavery. School hours are 
quite long enough, and an intelligent 
teacher can impart in them quite as much 
as any boy ought to learn in one day. 
What cannot be taught within those hours 
should be postponed until the next day. 

We see the result of all this overstrain 
m the prevalence of eye-diseases in India. 
Western countries set us a good example 
in the physical training of their boys, who 
leave school strong and healthy. I have 
heard in England that in the poorer 
schools the children are often inspected 
by a doctor, so that any eye-disease or 
other defect is found out at once before it 
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becomes serious I wonder how manj 
boys m India are called stupid merely 
i^ecause they are suffering from some eye 
or ear trouble. 

Discrimination should also be shown in 
deciding the length of the waking and 
sleeping times. These vary, of course, 
with age and to some extent perhaps with 
temperament No boy should have less 
than nine or jjen hours of sleep; when 
growth ceases, eight hours would generally 
be enough. A bwy grows most during his 
sleep, so that the time is not in the least 
wasted. 

Few people realise how much a boy is 
affected by his surroundings, by the things 

n 
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on which his eyes fire continually resting 
The emotions and the mind are largely 
trained through the eye, and bare walls, 
or, still worse, ugly pictures are distinctly 
harmful It is true that beautiful sur- 
roundings sometimes cost a little more 
than ugly ones, but the money is well 
spent In some things only trouble is 
needed in choosing, for an ugly picture 
costs as much as a pretty one. Perfect 
cleanliness is also absolutely necessary, 
and teachers should be constantly on the 
watch to see that it is maintained. The 
Master said about the body “Keep it 
strictly clean always, even from the 
minutest speck of dirt,” Both teachers 
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and students should be very clean and 
neat m their dress, thus helping to pre- 
serve the general beauty of the school 
surroundings. In all these things careful 
discrimination is wanted. 

If a boy is weak in a particular subject, 
or IS not attracted by some subject which 
he IS obliged to learn, a discriminating 
teacher will sometimes help him by sug- 
gesting to him to teach it to one who 
knows less than he does. The wish to 
help the younger boy will make the elder 
eager to learn more, and that which 
was a toil becomes a pleasure A clever 
teacher will think of many such ways of 
helping his bovs 
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If discrimination has been shown, as 
suggested m a preceding paragraph, in 
choosing the best and most helpful boys 
for positions of trust, it will be easy 
to teach the younger boys to look up to 
and wish to please them. The wish to 
please a loved and admired elder is one of 
the strongest motives in a boy, and this 
should be used to encourage good conduct, 
instead of using punishment to drive 
boys away from what is bad. If the 
teacher can succeed in attracting this 
love and admiration to himself, he will 
remain a helper to his students long after 
they have become men I have been told 
that the boys who were under Dr. Arnold 
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at Rugby continued in after life to turn 
to him for advice in their troubles and 
perplexities 

We may perhaps add that discrimina- 
tion IS a most important qualification for 
those whose duty it is to choose the 
teachers. High character and the love- 
nature of which we have already spoken 
are absolutely necessary, if the above 
suggestions are to be earned out. 
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Ill DESIRELESSNESS. 


The next qualification to be considered 
IS Desirelessness. 

There are many difficulties in the way 
of the teacher when he tries to acquire 
desirelessness, and it also requires special 
consideration from the standpoint of the 
student 

As has been said in At the Feet of the 
Master ■ “ In the light of His holy Presence 
all desire dies, hut the desire to be like 
Him ” It IS also said in the Bhagavad- 
Gita that all desire dies “ when once the 

£.7 



68 


Supreme is seen”. This is the ideal at 
which to aim, that the One Will shall take 
the place of changing desires. This Will is 
seen in our dharma, and in a true teacher, 
one whose dharma is teaching, his one 
desire will be to teach, and to teach well. 
In fact, unless this desire is felt, teaching 
IS not his dharma, for the presence of this 
desire is inseparable from real capacity to 
teach. 

We have already said that little honour, 
unfortunately, is attached to the post of 
a teacher, and that a man often takes the 
position because he can get nothing else, 
instead of because he really wants to 
teach, and knows that he can teach The 
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result IS that he thinks more about salary 
than about anything else, and is always 
looking about for the chance of a higher 
salary. This becomes his chief desire 
While the teacher is no doubt partly to 
blame for this, it is the system which is 
mostly in fault, for the teacher needs 
enough to support himself and his family, 
and this is a right ^and natural wish on 
his part. It, IS the duty of the nation to 
see that he is not placed in a position m 
which he is obliged to be always desiring 
increase of salary, or must take private 
tuition in order to earn enough to live. 
Only when this has been done will the 
teacher feel contented and happy in the 
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sake of good results for the teacher On 
the other hand, a teacher has sometimes 
to resist the parents who try to force the 
boy beyond his strength, and think more 
of his rising into a higher class than of 
his really knowing his subjects 
Unless the teacher has desirelessness, 
his own desires may blind him to the 
aspirations and capacities of the boys in 
his care, and he will be frequently imposing 
his own wishes on them instead of helping 
them in their natural development 
However much a teacher may be attracted 
towards any profession or any particular 
set of ideas, he must so develop desire- 
lessness that while he creates in his 
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pupils an enthusiasm for principles, he 
shall not cramp them within the limits of 
any particular application of the principles, 
or allow their generous impulses —un- 
balanced by experience— to grow into 
narrow fanaticism. Thus, he should teach 
the principles of citizenship, but not party 
politics. He should teach the value of 
all professions to a nation, if honourably 
filled, and not the superiority of one 
profession over another. 
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IV. GOOD CONDUCT. 

Theee are six points which are summed 
up by the Master as Good Conduct. 
These are . 

1. Self-control as to the mind. 

2 Self-control in action 
8. Tolerance. 

4 Cheerfulness. 

5. One-pomtedness 

6. Confidence 

We will take each of these in turn 
1. Self-conti ol as to the mind is a most 
important qualification for a teacher, for 
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it is principally through the mind that he 
guides and influences his boys. In the 
first place it means, as my Master hac 
said, “ control of temper, so that you may 
feel no anger or impatience”. It is 
obvious that much harm will be done to 
boys, if their teacher is often angry and 
impatient It is true that this anger and 
impatience are often caused by the outer 
conditions of the teacher’s -life, but this 
does not prevent their bad effect on the 
boys Such feelings, due generally to 
very small causes, re-act upon the minds 
of the students, and if the teacher is 
generally impatient and very often angry, 
he IS building into the character of the 
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boys germs of impatience and anger wbich. 
may in after life destroy their own happi- 
^ness, and embitter the lives of their 
relations and friends 
We have to remember also that the 
boys themselves often come to school 
discontented and worried on account of 
troubles at home, and so both teachers 
and boys bring with them angry and 
impatient thoughts, which spread through 
the school, and make the lessons difficult 
and unpleasant when they should be easy 
and full of delight. The short religious 
service referred to in an early part of this 
little book should be attended by teachers 
as well as students, and should act as a 
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kind of door to shut out such undesirable 
feelings. Then both teachers and students 
would devote their whole energies to the. 
creation of a happy school, to which all 
should look forward in the morning, and 
which all should be sorry to leave at the 
end of the school day 
The lack of control of temper, it must 
be remembered, often leads to injustice 
on the part of the teacher, and therefore 
to sullenness and want of confidence on 
the part of the boy, and no boy can make 
real progress, or be in any real sense 
happy, unless he has complete confidence 
in the justice of his elders. Much of the 
strain of modern school life is due to this 
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lack of confidence, and mucli time has to 
be wasted in breaking down barriers which 
would never have been set up if the 
ceacher had been patient. 

Anger and impatience grow out of 
irritability. It is as necessary for the 
boy to understand his teacher as for the 
teacher to understand the boy, and hasty 
temper is an almost insuperable obstacle 
in the way of such understanding. “ The 
teacher is angry to-day,” “ The teacher is 
irritable to-day,” “The teacher is short- 
tempered to-day,” are phrases too often 
on the lips of boys, and they produce a 
feeling of discomfort in the class-room 
that makes harmony and ease impossible. 
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Boys learn to watch their teachers and 
to guard themselves against their moods, 
and so distrust replaces confidence. The 
value of the teacher depends upon his 
power of inspiring confidence, and he 
loses this when he gives way tourntability. 

This is particularly important with 
young children, for they are eager to learn 
and eager to love, and only those who 
have no business to be teachers would 
dare to meet such eagerness by anger. 
It IS of course true that younger boys are 
in many ways more difficult to teach than 
elder ones ; for they have not yet learned 
how to make efforts, nor how to control 
and guide them when made The teacher 
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has therefore to help them much more 
than the elder boys, who have learned 
largely to help themselves. The chief 
difficulty is to make the best use of the 
young energies by finding them continual 
and interesting employment ; if the young 
enthusiasms are checked harshly instead 
of being guided sympathetically they will 
soon die out, and the boy will become 
dull and discontented. 

I have read that youth is full of enthu- 
siasm and ideals, and that these gradually 
disappear with age, until a man is left 
with few or none. But it seems to me 
that enthusiasm, if real, should not die 
out, and leave cynicism behind, but rather 
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should become stronger and more purpose- 
ful with age The young children coming 
straight out of the heaven- world have 
brought with them a feeling of unity, and 
this feeling should be strengthened in 
them, so that it may last on through life. 
Anger and iriitability belong only to the 
separated self, and they drive away the 
feeling of unity. 

Self-control also involves calmness, 
courage, and steadiness Whatever diffi- 
culties the teacher may have either at 
home or at school, he must learn to face 
them bravely and cheerfully, not only that 
he may avoid worry for himself, but also 
that he may set a good example to his 
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boys, and so help them to become strong 
and brave. Difficulties are much increased 
jby worrying over them, and by imagining 
them before they happen— doing what 
Mrs. Besant once called “ crossing bridges 
before we come to them”. Unless the 
teacher is cheerful and courageous with 
his own difficulties, he will not be able to 
help the boys to meet their difficulties 
bravely Most obstacles growsmall before 
a contented mind, and boys who bring 
this to their work will find their studies 
much easier than if they come to them 
discontented and worried. Courage and 
steadiness lead to self-reliance, and one 
who IS self-reliant can always be depended 
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on to do his duty, even under difficult 
circumstances. 

Self-control as to the mind also means 
concentration on each piece of work as it 
has to be done My Master says about 
the mind' “You must not let it wander. 
Whatever you are doing, fix your thought 
upon it, that it may be perfectly done.” 
Much time is lost m school because the 
boys do not pay sufficient attention to 
their work; and unless the teacher is 
himself paying full attention to it the 
minds of the boys are sure to wander. 
Prayer and meditation are intended to 
teach control of the mind, but these are 
only practised once or twice a day. Unless 
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the mind is controlled all day long by 
paying attention to everything we do, as 
the Master directs, we shall never gam 
real power over our minds, so that they 
may be perfect instruments. 

One of the most difficult parts of a 
teacher’s duty is to turn quickly from one 
subject to another, as the boys come to 
him with their different questions and 
troubles His mind must be so fully 
under his control that he can pay com- 
plete attention to the particular anxiety 
of each boy, taking up one after the other 
with the same care and interest, and 
without any impatience If he does not 
pay this full attention he is sure to make 
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mistakes m the advice which he gives, or 
to be unjust in his decisions, and out of 
such mistakes very serious troubles may 
arise 

On this point my friend, Mr. G. S 
Arundale, the well-known Principal of the 
Central Hindu College, writes: “At fre- 
quent intervals, of course, boys come with 
complaints, with petitions, and here I 
have to be very careful to concentrate my 
attention on each boy and on his particu- 
lar need, for the request, or complaint, or 
trouble is sometimes quite trivial and 
foolish, and yet it may be a great source of 
worry to the boy unless it is attended to ; 
and even if the boy cannot be satisfied, he 
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can generally be sent away contented. 
One of the most difficult tasks for a teacher 
>18 to have sufficient control over his 
attention to be able continually to turn it 
from one subject to another without losing 
intensity, and to bear cheerfully the strain 
this effort involves. We often speak of 
something taxing a person’s patience, but 
we really mean that it taxes a person’s 
attention, for impatience is only the desire 
of the mind to attend to something more 
interesting than that which for the 
moment occupies it.” 

Boys must be helped to concentrate 
their attention on what they are doing, 
for their minds are always wandering 
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away from the subject in hand. The 
world outside them is so full of attractive 
objects new and interesting to them, that 
their attention runs away after each fresh 
thing that comes under their eyes. A 
child IS constantly told to observe, and he 
takes pleasure in doing so; when he 
begins to reason, he must for the time 
stop observing and concentrate his mind 
on the subject he is studying. This 
change is at first very difficult for him, 
and the teacher must help him to take up 
the new attitude Sometimes attention 
wanders because the boy is tired, and then 
the teacher should let him rest. Some- 
times it wanders because he is not 
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interested, and then the teacher should 
"try to put the subject in a new way. The 
boy does not generally cease to pay atten- 
tion wilfully and deliberately, and the 
teacher must be patient with the restless- 
ness so natural to youth. Let him at 
least always be sure that the want of 
attention is not the result of his own 
fault, of his own way of teaching. 

If the attention of the teachers and the 
boys IS trained in this way, the whole 
school life will become fuller and brighter, 
and there will be no room for the many 
harmful thoughts which crowd into the 
uncontrolled mind Even when rest is 
wanted by the mind, it need not be quite 
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empty; in the words of the Master: 

Keep good thoughts always in the back 
ground of it, ready to come forward the 
moment it is free.” 

The Master goes on to explain how the 
mind may be used to help others, when it 
has been brought under control “ Think 
each day of some one whom you know to 
be in sorrow, or suffering, or in need of 
help, and pour out loving thoughts upon 
him.” Teachers hardly understand the 
immense force they may use along this 
line They can influence their boys by 
their thoughts even more than by their 
words and actions, and by sending out a 
stream of kind and loving thoughts over 
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the class, the minds of all the boys will be 
made quieter and happier. Even with- 
out speaking a word they will improve the 
whole atmosphere. 

This good influence of thought should 
spread out from the school over the neigh- 
bourhood As those who live among young 
people keep young themselves, and keep 
the ideals and pure aspirations of youth 
longer than those who live mainly among 
older people, so the presence of a school 
should be a source of joy and inspiration 
bo the surrounding neighbourhood or 
iistrict Happy and harmonious thought- 
forms shouldradiate from it, lighting up the 
iuller atmosphere outside, pouring streams 
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of hope and strength into all within its 
sphere of influence The poor should be 
happier, the sick more comfortable, the 
aged more respected, because of the school 
in their midst. 

If the teacher often speaks on these 
subjects to his boys, and from time to 
time places some clear thought before 
them, which they all think about together, , 
much good may be done. For thought 
is a very real and powerful force, especially 
when many join together with some com- 
mon thought in their minds. If any great 
disaster has happened, causing misery to 
numbers of people, the teacher might take 
advantage of the religious service to draw 
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attention to the need, and ask the boys to 
40111 with him in sending thoughts of love 
and courage to the sufferers 
The last point mentioned by the Master 
IS pride' “Hold back your mind from 
pride,” He says, “for pride comes only 
from Ignorance ” We must not confuse 
pride with the happiness felt when a piece 
of work IS well done ; pride grows out of 
the feeling of, separateness : “ I have done 
better than others.” Happiness in good 
work should grow out of the feeling of 
unity : “ I am glad to have done this to 
help us all.” Pride separates a person 
from others, and makes him think himself 
superior to those around him, but the 
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pleasure m some piece of work well done 
IS helpful and stimulating, and encourages^ 
the doer to take up some more difficult 
work. When we share with others any 
knowledge we have gained, we lose all 
feeling of pride, and the wish to help 
more, instead of the wish to excel others, 
becomes the motive for study. 

2. Self-control in action. The Master 
points out that while “ there must be no 
laziness, but constant activity m good 
work . . it must be your own duty 
that you do— not another man’s, unless 
with his permission and by way of helping 
him”. The teacher has, however, a special 
duty m this connection; for while he 
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must offer to his boys every opportunity 
for development along their own lines, 
and must be careful not to check their 
growth or to force it in an unsuitable 
direction, he is bound to guide them very 
carefully, to watch them very closely, and, 
as Master has said, to tell them gently of 
their faults. The teacher is in charge of 
his boys while they are in school, and 
must, while they are there, take the place 
of their parents. 

His special lesson of self-control is to 
learn to adapt his own methods to the 
stage through which his boys are passing. 
While contenting himself with watching 
and encouraging them when their activity 
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is running along right lines, he must be 
ready to step m— with as little distur- 
bance as possible—to modify the aotiwty 
if it becomes excessive, to stimulate it if 
it becomes dull, and to turn it into new 
channels if it has taken a wrong course. 
In any necessary interposition he should 
try to make the boys feel that he is help- 
ing them to find the way they have missed 
but really wished to go, rather than forcing 
them to go his way Many boys have failed 
to develop the necessary strength of 
character, because the teacher, by con- 
stant interference, has imposed on them 
his own knowledge as to right action, 
instead of trying to awaken their judg- 
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ment and intuition. The boys become 
accustomed to depend entiiely on km, 
instead of learning gradually to walk 
alone 

The teacher must be very careful not to 
allow outside interests to take him away 
from his duties in the school. Many 
teachers do not seem to realise that the 
school should occupy as much time as 
they can possibly give to it outside their 
home duties They sometimes do the 
bare amount of work necessary, and then 
rush away to some other occupation which 
they find more interesting No teacher 
can be really successful in his profession 
unless it is the thing he cares for most, 
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unless he is eager to devote all the tune 
he can to his hoys, and feels that he is 
happiest when he is working with them or 
for them. 

We are always told that enthusiasm 
and devotion to their work mark the 
successful business man, the successful 
official, the successful statesman ; they are 
equally necessary for the successful 
teacher. Anyone who desires to rise high 
in the profession of teaching must bring 
to his work not only ability, but similar 
enthusiasm and devotion. Surely even 
more enthusiasm and devotion should be 
brought to the mouldmg of many hundreds 
of young lives than to the gaming of 



91 


money or power. Every moment that the 
teacher is with his boys he can help them, 
for, as has always been taught in India, 
being near a good man helps one’s evolu- 
tion. Away from the school he should 
be thinking of them and planning for 
them, and this he cannot do if his whole 
mind, out of school, is taken up with 
other interests 

On this, ^ain, I may quote Mr. Arun- 
dale . “ When I get up in the morning my 
first thought IS what has to be done during 
the day generally and as regards my own 
work in particular. A rapid mental survey 
of the School and College enables me to see 
whether any student seems to stand out as 
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needing particular help I make a note of 
any such student m my note-book, so that I 
may call him during the day Then before 
College hours, before I take up any extra- 
neous work, I look through my own lec- 
tures to see that I am ready with them 
By this time students are continually 
dropping in with questions, with their 
hopes and aspirations, with difficulties and 
with troubles, some wuth slight ailments 
they want cured I have a special little 
place in which to see those young men, so 
that the atmosphere may be pure and har- 
monious, and upon each one I endeavour 
to concentrate my whole attention, shut- 
ting everything else completely off, and I 
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am not satisfied unless each boy leaves 
me with a smile upon bis face.” 

Unless a teacher works m this spirit, 
he does not understand how sacred and 
solemn a trust is placed m his hands. No 
teacher is worthy of the name who does 
not realise that he serves God most truly 
and his country most faithfully when he 
lives and works with his boys. His self- 
sacrificing life, lived amongst them, in- 
spires them to perform their duties well, 
as they see him performing his, and thus 
they grow in reverence and patriotism 
These boys are God’s children entrusted 
to his care; they are the hope of the 
nation placed in his hands How shall he 
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answer to God and the nation, when the 
trust passes out of his hands, if he has not 
consecrated his whole time and thought to 
discharge it faithfully, but has allowed the 
boys to go out into the world without love 
to God, and without the wish and power 
to serve their country ^ 

Boys, as well as teachers, must learn 
self-control in action. They must not so 
engage in other activities as to neglect 
their ordinary school duties. My Master 
says to those who wish to serve Him: 
“ You must do ordinary work better than 
others, not worse.” A boy’s first duty in 
school is to learn well, and nothing should 
lead him to neglect his regular school 
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work. Outside this— as it is best that 
his activities should be kept within the 
school — the wise teacher will provide 
within the school organisation all the 
activities in which his boys can usefully 
take part. If there should be any national 
organisation to which he thinks it useful 
that they should belong, he will himself 
organise a branch' of it within the school, 
and he himself and the other teachers will 
take part m it For example, the Boy- 
Scout movement and the Sons of India 
are both national organisations, but 
branches of them should be formed in the 
separate schools. Teachers should tram 
their boys to realise that just as the home 
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IS the centre of activity for the child, so is 
the school the centre of activity for the 
youth As the child draws his life and 
energy from the home, so the youth should 
draw his from the school. The most 
useful work should be done in connection 
with the school, so that it may form part 
of the general education of the boy, and 
be in harmony with the rest of his growth, 
There should be in the school debating 
societies, in which the rules of debate are 
carefully observed, so that the boys may 
learn self-control in argument ; dramatic 
clubs, m which they may learn control of 
expression, athletic clubs, m which control 
of mmd and action are both acquired; 
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literary societies for boys specially inter- 
ested m certain studies; societies for 
helping the poorer students 
It IS also very important to give the 
boys an opportunity of understanding the 
conditions under which their country is 
growing, so that in the school they may 
practise patriotism apart from politics. It 
IS very unfortunate that m India students 
are often taught by unscrupulous agitators 
that love of their own country should be 
shown by hatred of other countries; the 
boys would never believe this, if their own 
school provided patriotic services for its 
boys, so as to give a proper outlet for 
the enthusiasm they rightly feel They 
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only seek an outlet away from the 
school because none is provided for them, 
within it. 

Groups of students should be formed for 
?'arious kinds of social service, according 
to the capacities of the boys and the 
oeeds of their surroundings : for the pro- 
tection of animals, for rendering first aid 
to the injured, for the education of the 
depressed classes, for service in connection 
with national and religious festivals, and 
so on. Boys, for whom such forms of 
service are provided in their schools, will 
not want to carry them on separately. 

Boys have a special opportunity of 
practising self-control in action when 
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they play games. The boys come from the 
more formal discipline of the class-room 
into conditions in which there is a sudden 
cessation of external authority; unless 
they have learned to replace this with 
self-control, we shall see in the play- 
ground brutality m the stronger followed 
by fear in the weaker The playing fields 
have a special value in arousing the power 
of self-disciphne, and if teachers are there 
who set the example of submitting to the 
authority of the captain, of showing 
gentleness and honour, and playing for 
the side rather than for themselves, they 
will much help the boys in gaining self- 
control. 
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The boys also will see the teacher m a 
new light , he is no longer imposing hia 
authority upon them as a teacher, but he 
IS ruling himself from within and sub- 
ordinating his own action to the rules of 
the game, and to the interests of those 
who are playing with him. The boy who 
enters the field with no other idea than 
that of enjoying himself as much as he 
can, even at the expense of his fellow- 
students, will learn from his teacher’s 
example that he is happiest when playing 
for others, not for himself alone, and 
that he plays best when the object of the 
game is the honour of the school and not 
his own advantage. He also learns that 
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the best player is the boy who practises 
Ills strokes carefully, and uses science to 
direct strength Desiring to be a good 
player himself, he begins to tram his body 
to do as he wishes, thus gaming self- 
control m action ; through this self-con- 
trol he learns the great lesson, that self- 
control increases happiness and leads 
to success 

Another thing learned m the play- 
ground IS control of temper, for a boy who 
loses his temper always plays badly. He 
learns not to be hasty and impatient, and 
to control his speech even when he is 
losing, and not to show vanity when he 
wins Thus he is making a character. 
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strong and well-balanced, which will be 
very useful to him when he comes to be 
a man. All this is really learned better 
in the play-ground than in the class-room. 

3 Tolerance. Most of my Master’s 
directions under this head are intended 
mainly for disciples, but still their spirit 
may be applied to those who are living the 
ordinary life. Tolerance is a virtue which 
IS very necessary in schools, especially 
when the scholars are of different faiths. 
“You must feel,” says my Master, “per- 
fect tolerance for all, and a hearty interest 
in the beliefs of those of another religion, 
just as much as in your own For their 
religion is a path to the highest just as 
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yours IS. And to help all you must 
understand all.” It is the duty of the 
teacher to be the first in setting an 
example along these Imes. 

Many teachers, however, make the mis- 
take of thinking that the views and rules 
to which they are themselves accustomed 
are universal principles which everybody 
ought to accept. They are therefore 
anxious to destroy the students’ own 
convictions and customs, in order to 
replace them by others which they think 
better This is especially the case in 
countries like India, where the boys are 
of many religions. Unless the teacher 
studies sympathetically the religions of 
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his pupils, and understands that the faith 
of another is as dear to him as his own is 
to himself, he is likely to make his boys 
unbelievers in all religion. He should 
take special care to speak with reverence 
of the religions to which his boys 
belong, strengthening each in the great 
principles of his own creed, and showing 
the unity of all religions by apt illustra- 
tions taken from the various sacred books. 
Much can be done in this direction during 
the religious service which precedes the 
ordinaiy work of the day, if this be carried 
out on lines common to all ; while each 
boy should be taught the doctrines of his 
own religion, it would be well if he were 
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reminded once m the day of the unity of 
all religions, for, as the Master said, every 
“ religion is a path to the highest 
An example would thus be set m the 
school of members of difierent religions 
living happily side by side, and showing 
respect to each other’s opinions. I feel 
that this IS one of the special functions of 
the school in the life of the nation At 
home the boy is always with those who 
hold the same opinions as himself, and he 
has no opportunity of coming into touch 
with other beliefs and other customs. At 
school he should have the opportunity of 
meeting other ways of believing, and the 
teacher should lead him to understand 
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these, and to see the unity underneath 
them The teacher must never make a 
boy discontented with his own faith by 
speaking contemptuously of it, or by dis- 
torting it through his own ignorance. 
Sueh conduct on his part leads a boy to 
despise all religion. 

Then again there are many different cus- 
toms which belong to the different parts 
of the country People often exaggerate 
these and look on them as essential parts 
of religion instead of only as marks of the 
part of the country in which they were 
born Hence they look with contempt 
or disapproval on those whose customs 
differ from their own, and they keep them- 
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selves proudly separate I do not know 
how far this is a difficulty in western 
countries, but in India I think that 
customs separate us much more than 
physical distance or religious differences. 
Each part of the country has its own 
peculiarities as to dress, as to the manner 
of taking food, as to the way of wearmg 
the hair, etc., and I have noticed that m 
school boys are apt at first to look down 
upon those of their school-fellows whose 
appearance or habits differ from their own. 
Teachers should help boys to get over 
these trivial differences and to think 
instead of the one Motherland to which 
they all belong 
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We have already said that patriotism 
should be taught without race hatred, and 
we may add that understanding and loving 
other nations is part of the great virtue of 
tolerance. Boys aie obliged to learn the 
history of their own and of other nations ; 
and history, as it is taught, is full of wars 
and conquests. The teacher should point 
out how much terrible suffering has been 
caused by these, and that though, in spite 
of them, evolution has made its way and 
has even utilised them, far more can be 
gained by peace and good-will than by 
hatred If care is taken to tram children 
to look on different ways of living with 
interest and sympathy instead of with 
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distrust and dislike, they will grow up 
»mto men who will show to all nations 
respect and tolerance 
4. Cheerfulness. No teacher who really 
loves his students can be anything but 
cheerful during school hours No brave 
man will allow himself to be depressed, but 
depression is particularly harmful in a 
teacher, for he is daily in contact with 
many boys, and he spreads among them 
the condition of his own mind If the 
teacher is depressed the boys cannot long 
be cheerful and happy ; and unless they 
are cheerful and happy they cannot learn 
well. If teachers and boys associate 
cheerfulness with their school life, they 
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will not only find the work easier than it 
would otherwise he, but they will turn to 
the school as to a place in which they can 
for the time live free from all cares and 
troubles. 

The teacher should tram himself to 
turn away from all worrying and depress- 
ing thoughts the moment he enters the 
school gate, for his contribution to the 
school atmosphere, in which the boys 
must live and grow, must be cheerfulness 
and energy. The best way to get rid of 
depression is to occupy the mind with 
something bright and interesting, and this 
should not be difficult when he is going 
to his boys Thoughts die when no 
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attention is paid to them, so it is better 
to turn away from depressing thoughts 
than to fight them. Cheerfulness literally 
increases life, while depression diminishes 
it, and by getting rid of depression the 
teacher increases his energy. It is often 
indeed very difficult for the teacher, 
who has the cares of family life upon 
him, to keep free from anxiety, but still 
he must try not to bring it into the 
school. 

Mr Arundale tells me that he has made a 
habit of becoming cheerful the moment he 
enters the College gates, however worried 
he may have been beforehand, because, 
he writes : “ I want my contribution to 
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the school day to be happiness and 
interest, and by a daily process of making 
myself pretend to be cheerful when the 
College gates are entered, I have finally 
succeeded in becoming so. If, as I pass 
through the grounds to my office, I see 
any student looking dull and gloomy, I 
make a point of going up to him m order 
to exert my cheerfulness against his gloom, 
and the gloom soon passes away Then 
comes the religious service, and when I 
take my seat upon the platform with the 
religious instructor, I try to ask the 
Master’s blessing on all the dear young 
faces I see before me, and I look slowly 
round upon each member of the audience, 
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trying to send out a continual stream of 
affection and sympathy.” 

I have already said that boys watch 
their teachers’ faces to see if they are m 
a good or a bad mood. If the teacher is 
always cheerful and loving, the boys will 
no longer watch him, for they will have 
learned to trust him, and all anxiety and 
strain will disappear. If the teacher 
displays constant cheerfulness, he sends 
out among his boys streams of energy 
and good-will, new life pours into them, 
their attention is stimulated, and the 
sympathy of the teacher conquers the 
carelessness of the boy. 

Just as a boy learns control of action m 

H 
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the play-ground, so he may learn there 
this virtue of cheerfulness. To be cheer- 
ful in defeat makes the character strong, 
and the boy who can be cheerful and 
good-tempered m the face of the team 
which has just defeated him is well on 
the way to true manliness. 

5. One-pointedness. One-pointedness, 
the concentration of attention on each 
piece of work as it is being done, so 
that it may be done as well as possible, 
largely depends upon interest Unless 
the teacher is interested in his work, and 
loves it beyond all other work, he will not 
be able to be really one-pomted. He 
must be so absorbed in his school duties 



115 


that his mind is continually occupied in 
planning for his boys, and looks upon 
everything in the light of its possible 
apphcation to his o'wn particular work. 

One-pomtedness means enthusiasm, 
but enthusiasm is impossible without 
ideals. So the teacher who desires to be 
one-pomted must be full of ideals to which 
he is eager to lead his school These 
ideals will sharpen his attention, and 
make him able to concentrate it even 
upon quite trivial details. He will have 
the ideal school in his mind, and will 
always be trying to bring the real school 
nearer to it To be one-pointed, therefore, 
the teacher must npt be contented with 
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things as they are, but must be continu- 
ally on the alert to take advantage of 
every opportunity of improvement. 

The teacher’s ideal will of course be 
modified as he learns more of his students’ 
capacities and of the needs of the nation. 
In this way, as the years pass, the teacher 
may find himself far from the early ideals 
that at first gave him one-pomtedness. 
Ideals will still guide him, but they will 
be more practical, and so his one-pointed- 
ness will be much keener and will produce 
larger results. 

The Master quotes two sayings which 
seem to me to show very clearly the lines 
along which one-pointedness should work ; 
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“ Whatsoever thy hand’findeth to do, do it 
with thy might”, and- “Whatsoever ye do, 
do it heartily, as to the Lord and not unto 
men.” Whatever the work may be, it 
must be done thoroughly; but it must 
be work which will fit in with “ God’s 
plan for men”. It must be done “as to 
the Lord” The Master says: “Every 
piece of work must be done religiously— 
done with the feeling that it is a sacred 
offering to be laid on the altar of the Lord 
‘ This do I, 0 Lord, in Thy name and for 
Thee ’ Thinking this, can I offer to Him 
anything but my very best ? Can I let 
any piece of my work be done carelessly 
or inattentively, when I know that it is 
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being done expressly for Him ^ Think 
how you would do your work if you knew 
that the Lord Himself were coming 
directly to see it ; and then realise that 
He does see it, for all is taking place 
within His consciousness So will you 
do your duty ‘ as unto the Lord and not 
as unto men.’ ” 

The work must be done, too, according 
to the teacher’s knowledge of the prin- 
ciples of evolution, and not merely out of 
regard to small and fleeting interests. The 
teacher must therefore gradually learn his 
own place m evolution, so that he may 
become one-pointed as to himself; unless 
he practises one-pomtedness with regard 
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to his own ideal for himself, he will 
not be able to bring it to bear on his 
surroundings. He must try to be, m minia- 
ture, the ideal towards which he hopes to 
lead his boys, and the application of the 
ideal to himself will enable him to see in 
it details which otheiwise would escape 
his notice, or which he might neglect as 
unimportant. 

The practical application, then, of one- 
pointedness lies in the endeavour to keep 
before the mind some dominant central 
ideal towards which the whole of the 
teachers’ and boys’ daily routine shall be 
directed, so that the small life may be 
vitalised by the larger, and all may be- 
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come conscious parts of one great whole. 
The ideal of Service, for instance, may 
be made so vivid that the whole of 
daily life shall be lived in the effort to 
serve. 

6. Confidence. First among the quali- 
fications for the teacher has been placed 
Love, and it is fitting that this little book 
should end with another qualification of 
almost equal importance— Confidence. 
Unless the teacher has confidence in his 
power to attain his goal, he will not be 
able to inspire a similar confidence in his 
boys, and self-confidence is an indispens- 
able attribute for success in all depart- 
ments of human activity The Master 
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has beautifully explained why we have 
the right to he confident : 

“ You must trust yourself. You say you 
know yourself too well ? If you feel so, 
you do not know yourself ; you know only 
the weak outer husk, which has fallen 
often into the mire. But you— the real 
you— you are a spark of God’s own fire, 
and God, who is almighty, is in you, and 
because of that there is nothing that you 
cannot do if you will.” 

The teacher must feel that he has the 
power to teach his boys and to train them 
for their future work in the world This 
power is born of his love for them and his 
desire to help them, and is drawn from the 
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one spiritual life of which all partake It 
IS because the teacher and his boys are 
one in essence, make one little flame in 
“ God’s own fire,” that the teacher has the 
right to be confident that every effort to 
help, growing out of his own share m the 
One Life, will reach and stimulate that 
same Life m the boys 
He will not always be able to see at once 
the effect he is producing. Indeed, the 
most important influence the teacher has 
shows itself m the growing characters of 
the boys. No success in examinations, in 
reports, in inspections can satisfy the real 
teacher as to the effect of his work. But 
P7hen he feels that his own higher nature 
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IS strengthened and purified by Ms eager- 
ness to serve his boys, when he has the 
joy of watching the divine Life in them 
shining out m answer to that in himself, 
then his happiness is indeed great. Then 
he has the peace of knowing that he has 
awakened in his boys the knowledge of 
their own divinity, which, sooner or later, 
will bring them to perfection. 

The teacher is justified in feeling confi- 
dent because the divine Life ts in him and 
his boys, and they turn to him for 
inspiration and strength. Let him but 
send out to them all that is highest m 
himself, and he may be quite sure that 
there will not be one boy who will not to 
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some extent respond in his own higher 
Self, however little the response may be 
seen by the teacher. 

The boys on their side must have full 
confidence in their teacher-must learn 
to love and trust him ; but that will in- 
evitably come when he makes himself 
worthy of their love. 

This constant interplay of the One Life 
between teacher and students, will draw 
them ever nearer to each other. They 
learn in the school to live together 
as elder and younger brothers of the one 
school family. By living a life of brother- 
hood within the small area of the school, 
they will be trained to live that life in the 
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larger area of the nation. Then they will 
gradually learn that there is but one great 
Brotherhood in all the world, one divine 
Life in all. This Life each separate mem- 
ber of the Brotherhood is trying to ex- 
press, consciously or unconsciously. The 
teacher is indeed happy who knows his 
own divinity; that knowledge of the 
divinity in man is the highest lesson it 
will ever be his privilege to teach. 



